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Asstﬂngr-educaﬁon to become @ humanly vital, ethically responsipje
dJ with a serious commitment to democratic value, jt js H.,

infuse
mdmwz::& !;J; o in the 21%century to revisit the ideas of Dewey, | | o
urg-‘-’":;mr Freire and Giroux.With the exception of Giroux, th ougr;; h-t;é&hlggg,,.:?_fﬁqi
Ambe mm’kefswmte in the earlier century, their ideas are of much Efﬁ’*j,m*’"’l
,‘f‘::;n e today. The formal entry of elementary education into the fist "’*‘Uf!}!!‘:ﬁg{
i ndamenta’ rights is only @ symi‘)oh'c. event today. The translation of iﬁﬁﬁig;;m; ‘
is symbolic vclue into reconceptualization of education as an aspect of - Al beading

jemocracy is @ difficult task. Philosophers like Dewey, Ambedkar, Freire i lbidy

| nd Giroux can help us lindertake this task as theysaw education as the
; !oundaﬁon of democracy, and as the !fey process for social reform. While all these thinkers talk about
| gducation and democracy and democratic education, it also needs to be seen whether democratic education
con survive under the onslaught of market driven-forces in a neo-liberal society. This paper thus, tries to look
;inta the role of education in democracy assessing the relevance of the ideas of these thinkers in the
\contemporary period where increasingly education is becoming a domain of private players.

?'-KEYWURD:- Democracy, role, education.

“tducation has to be linked to forms of self and social empowerment if the school is to become... a force in
the on-going struggle for democracy as a way of life.”
—HENRY GIROUX.
Schooling and the Struggle for Public life.(Antonia, 2011:19.)

INTRODUCTION

The centrality of ioni : h in the
EFrei ; y of education in democracy is the common theme ! e
f:;:e and Giroux. When we choose to deliberate upon Education and Democracy, we need Joel;:ilg:::i
| -mocracy not only as a system of governance but also as @ way of life. This brings us t0 |

erican philosoph i ¢ associated living", not just
e er “ isa mode of ass )
| 2viey, of pher, John Dewey, who argued that, "a democracy 0 all fronts, with all our social
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: ar . . i . ide .
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E, Inerable, But unless, we sow seeds W—-

writings of Dewey, Ambedkar,

si 2
) Educ?“m [An Interdisciplinary Approach]

Scanned by CamScanner



 IDEAS OF U+~ S
; a._gmosnnocmﬂ’ F liberty, equality, justice and ffatermt
coucaTioNS " e ced an values O o medium than education ac & 4 Canngy
shing 2 societY ny other effectivé e ; LA ts gy, T By
fa establishing ore cannot be 2 Y reproducing existing social relations, valy Vs [anq

ove this, th i iing and i h v values, apg

jeve ::?;jlgﬁ&DaVid'ZOOS:xm}‘ With the 86' cOn.Stltutlonm fimis Vs o
f fr3 rt::ntar\;' education into the list of fundamental rights, a¢ Present it‘.“?nt,

try ot elé

) ic value into reconceptualization of egyeyy: = Sitst

late its symbolic va catio i
h to tra n; to relook into the ideas of John Dewey, Dr Ambedkar, Paulg ::e?"
ra

t and if we Wis

ic even
a symbolc & of democracy, we nee

ec
ey G igious, economic, ideologi
and Henry Giroux. + assault by a host of religious, gical

jon is unde :
presently, education iberal agenda of disinvestment (Hen_ry, 2012). At the same time,
entalists and the neo-li oups to winmore opportunities and the chy

in the strugele o7 disadvantt ar_g:efiegn::ains a site of struggle by those teachers \:;e of

i i The classroom, 100, : > i 0 s
better life forltheur" T;‘é:"::::;e young minds learn to think critically,sensitivities are deepened, ang |, I
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: UCATION
's CONCEPTION: DEMOCRACY AND ED ' . .
DEWEY John Dewey saw education as foundation of democracy and social reform. Its aim, he believed, i o

develop autonomous, thinking individuals. Ther-easonsfor returning to [?e::';yoiie vi::t?;?;shel exp_“Citly
grounded education in a theory of human experience. As Deweyoften poin a p‘E{CE in the
classroom is, or ought to be, continuouswith life outside it(Paul, 2005_*:?.)-08\!;8\( !SCqu:e; tl'a(.iltl?nal ang
progressive education as opposites in his educational theory. For t'radztlona.\l education, “the f:hl'ld.IS Simply
the immature being who is to be matured; he is the superficial being wh_o |s.to bfe cie.epened, hl’s is narroy,
experience which is to be widened..."Traditional education, Dewey maintains, Is fixed and flgld” which
brings about the “attitude of listening” (Bob, 2009:26.). Dewey believes that this translates intg passive
learning.Dewey claims that traditional education does not contribute in student’s growth, for it imposes it
standards of teacher knows all.He, thus, advocates progressive education as he believes that progressive
education offers students the opportunity to grow by offering them the “expression and cultivation of
individuality,” “free activity” and “learning through experience”(lbid.:29.). Dewey reckons that it is important
to connect the curriculum to pupils’ everyday life experience as all genuine education comes about through
experience.

Democracy and education, as well as forming the title ofone of his principal works in this field, are
themes that Dewey always insistedon theorizing together. While other political doctrines can of course
betaught and learned in an educational environment, what distinguishesdemocracy from other such
doctrines is that it need not be instilled instudents’ minds but is ratherimmanent to the practice of education
Etself (Paul, 2009:233). The kind ofdemocratic education that Dewey advocated involves training in habits of
intellectual independence and experimental intelligence of the kind that make indoctrinationimpossible.

In writir:g about democratic schooling, he also addresses the impact inequality has on students:
EQUitablelno?::)doerru:githa\-:e a Iarge number of values in common, all members of the group must have a?i
B b gl \2 rio receive anc{ to tak'e from others. There must be a large variety of share
St g o p er)ces. Otherwise, the influences which educate some into masters, educate others
' € experience of each party loses in meaning when the free interchange of varying modes

of life i i i
Shamd?:tp:rgetnce is arrested...[Tms] lack of free equitable intercourse which springs from a variety of
_ sts makes intellectual stimulation unbalanced....”(Antonia 2011:33)

(1] :
. gmerglngTrends In'Education "
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i
: pedkar’s view: Empowerment and Education

Ambedkar was very much influenced by Dewey’s ideas, on scientifi
2 1 . scientific method, experi
_proach, democracy and pragmatism in the field of education (P.Nithiya, 2012:49), being his m.s::tnzntﬁ

_f;alumhia UDIEISity. He insisted that the Dalits, “Educate themselves, organize and struggle’ for their own
hetterm“-'“t usujlg‘ whatever educatlonfal facilities. For Ambedkar, education was the main key to open the
Joors of light, vision and msdo‘m. He himself said, “Education is something which ought to be brought within
|the reach of every one. The object of primary education is to see that every child that enters the portals of a
primary school does leave it only at a stage when it becomes literate continuous to be literate throughout
the rest of his life”(Indresh& Om,2016:16). In the current context, the 2017 Annual Status of Education
peport (ASER) by NGO Pratham shows that we have failed to fulfil this objective laid down by Dr Ambedkar.
The ASER shows that 30.2% children aged 18 are not receiving education. Also 25% of the youth in the age-
group 14-18 cannot read a basic text fluently in their own language (Vikas, 2018).

Ambedkar believed that education is not only the birth-right of every human being but also a
weapon of social change. Ambedkar believed that through education, Dalits will gain self-motivation and
self-confidence. He also demanded scholarship, free ships and economic concessions for the spread of
education as he was aware of the economic difficulties of students. In constitution, he prescribed many
articles for the spread of education. Free and compulsory education was also made as state responsibility
under Directive Principles of State Policy (Pradeep, 2016:16). _

Education was assigned a revolutionary role in Ambedkar’s conception of social progress and in T“S
vision of a just and equal society. It was identified as a key instrument of liperation from oppressive
structures of Hindu caste-patriarchy as well as of reconstruction of a new social orc{er.AmbeF!kar, tl'lnus,
began to tackle the question of power relations in the classroom by starting the People’s Education Society

- d libraries, and providing funds. There is no doubt that more than most
[PES]i openLnngchoolS,hl?Ozii: ::;n But the resonance between Dewey and Ambedkar is hard to miss, even
BROBIE, AmDeaRarwas : L — i o democracy, not only political but social and
fwe had not known qf their re]a'tIo‘?ShIi'ozh;;;zr?;t;?::;niation,the ir:portance of tublic reasoning, and
2conomic, the emphasis on partlc.!patlon democracy and equality (Anurag, 2016). The democratic ideal of
the foundatianal role of edusarod fo_r d. was based upon the realization of a different forum of society.
aducation, with which Ambedkar ?SSOC.IatE .twSe e classes would be fatal must see to it that ——
Obviously, a society to whi;:htstralri;iﬁa;:?ul;f';:d eI:S\r‘ terms (John, 2004:94). Therefore, there must be equal

‘g i 0a .

i 18 ar:?ejﬁzgffcﬁ an thus, he stood for free and compulsory education.

ppportunities |
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perspective: fFreedom and Education.
wpedagogy of the oppressed,” is considered one of the classic t
exts g

are sometimes astonishing. For instance, Freire! fcritiCall
education in which ctudents are seen as receptacles waiting to be f.lf-scritique
illed

lcarning by passive absorption”(Ann,2001:110) €chog
. 5 Dewe

paulo Frelre's

paulo Frelre’s book,
pedagopy- The parallels between Dewey and Frelre
of the banking model of

Dewey's criticisms of meaching by pouring In,
continues, “Educa f telling' and peing told, but an active and constructive pr
0 "
Cesg N

addition, when explaining the centrality of dialogue for critical pedagogy, Freire asserts that “only ;

which requires critical thinking, is also capable of generating critical thinking. Without dialogue ‘t"hdmhgu '
communication, and without communication there can be no true education”. Similarly, Dewey e ere 'fs no
the necessity for dialogue in education and communal life, claiming that "society not only cominuztabhshes
by transmission, by communication, but it may fairly be said to exist in transmission, in Comm”“iCa; to exis
only is social life identical with communication, pbut all communication ... is educative(Ann, 2001: 118;‘;;-1‘10
notion of schools as apprenticeships in democracy is also shared by Freire. In his work, Freire pfﬂntgi The
"habit of submission” that curtails subordinate classes from seeking to integrate themselves with reoa:_’ﬂe
which, he argues, results from their undeveloped capacity for critical thought — 2 phenomenon of soﬁltlv,
conditioned dependency and a lack of experience with participation in the democratic process (Antoz_l‘f
2011:33). He argues that it is only through participa %

tion in an educational climate in which open dialogye i
fostered that students can develop the skills for critical engagement with their world and a genuine sense Osf
participation in a common life.

Freire rejected those regimes of educational degradatio
market, instrumentalized knowledge and the priority of training over t
thinking (Henry, 2010). Both, Dewey and Freire, sought to create a theory of critical literacy that would

empower citizens to disrupt dominant ideology and to revitalize democratic practice.Freire writes that "the
progressive educator must always be moving out on his or her own, continually reinventing me and
reinventing what it means to be democratic in his of her own specific cultural and historical

context”(Peter,1999:52).

In his utopian vision of
recipes, but to develop solidarity with
streets (Gustavo & peter, 2000:170).
central project of education which fosters democracy.

tion is not an affalro

n organized around the demands of the
he pursuit of the imagination, critical

schools, the main task is not to liberate others by applying ready-made
the others, by struggling together in classrooms, in schools, and in the
Like Freire, we need to restore tO liberation its rightful place as the

Giroux: Student’s voice and democracy

Giroux argues that, ngducation, in the broadest sense, is a principal feature of politics becausé it

provides the capacities, knowledge, skills, and social relations through which individuals recognize

themselves as social and political agents"(CIar&Amarjit,2006:13).CriticaI teachers, according to Giroux, neﬁd
dents learn the

to conceive of schools as democratic public spheres: "schools can be public places where stu
knowledge and skills necessary to live in a critical democracy.”" In these schoo|s~as-public—spheres, "students
are given the opportunity to learn the discourse of public association and civic responsibility” by doing-that
is, by participating in democratic dialogue about lived experience, including the content and conduct of thelf

own education (Ann, 2001:97).

The notion of student
classroom.Giroux, greatly concerne
teachers must cultivate in the classroom

Organize classroom relationships so t
their own histories and experiences that aré deeply rooted
curricula and pedagogical practices around those community tra

equality in the

or democracy and
f envimnmeﬂl

voice is fundamental to the struggle f
s about the kind ©

d with the question of voice, speak
to prevent the silencing of students:

hat students can draw on and
in the surroundin

ditions, histories, and for

confirm those dimensions of

g community,...develop
ms of knowledge
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